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Name: Emily Bruns
Date: March 1, 2026
Grade Level: 6th
Subject Area: English Language Arts

Directions: Work with your Cooperating Teacher to complete the Class Profile. Complete the Reflection, making sure to delete the directions and brackets after you type your responses.

[bookmark: _Hlk67405726]Class Profile

Grade Level:	6th					

Age Ranges of Students: 11-12 years old

Number of Students: 30
· Male: 16
· Female: 14
· Other: N/A

Number of Students’ Ethnic Distribution
· Hispanic or Latino: 4
· American Indian or Alaska Native: 0
· Asian: 8
· Black or African American: 1
· Native Hawaiian or Other Pacific Islander: 0
· White: 15
· Multiple Races: 2
· Unknown:

Number of Students Receiving Mental Health Services: 0

Number of Students Receiving Support for Social Emotional Learning and/or Trauma needs, if known: 4

Number of Students Receiving Free/Reduced Lunch: 0

Number of Students Qualifying for Section 504 Services: 4

Number of Students Receiving an IEP: 5

Number of Students in each IDEA Disability Category
· Autism: 1
· Deaf blindness: 0
· Deafness:0
· Emotional Disturbance: 2
· Hearing Impairment: 1
· Intellectual Disability: 1
· Multiple Disabilities: 2
· Orthopedic impairment: 0
· Other health impairment: 0
· Specific learning disability: 7
· Speech or language impairment: 0
· Traumatic brain injury: 0
· Visual impairment (including blindness): 0

Number of Students with other Exceptionalities or Learning Differences
· High Ability learners (including gifted): 0 (we have a separate class for our advanced students)
· English Language Learners: 6
· Twice-Exceptional: 1

Check which General Description of Family Structure Applies to Most of your Students
☒ Two Guardian Household
☐ One Guardian Household 
☐ Other

Important Details of any Significant Cultural Aspect of Students (e.g., belief, practices, norms)
· The clothing people wear: Students primarily wear casual, westernized school attire; however we do have 2 female students that wear a dupatta. 
· The food they eat: The student population reflects a mix of dietary habits, including traditional American school lunches and various ethnic dishes brought from home, particularly reflecting Indian and Chinese food items.
· The holidays and traditions they celebrate: Most students celebrate standard federal and Christian holidays; however, a portion of the class observes traditions such as Ramadan, Diwali, and Chinese New Year, reflecting the diverse ethnic distribution of the classroom.
· Interpersonal relationships: Students place a high value on peer loyalty and social groups, which is reflected in their daily classroom interactions.
· Family values: There is a strong emphasis on educational success within the families.
· Familial roles and obligations: While family structures vary, the majority of students reside in two-guardian households where both adults are employed, or one manages the household full-time.
· Interactions between peers and community members: Interactions are generally informal but respectful, with students often engaging in athletic or social networks outside of school hours.
· Beliefs about power and authority: Students typically view teachers and school administrators as primary authority figures, though they are increasingly encouraged to practice self-advocacy and participate in collaborative decision-making.
· Other: Many of our ELL students often navigate "dual worlds," using their native language for familial obligations and interpersonal relationships while switching to academic English for school tasks.
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Reflection

Equitable Access
The class includes a diverse range of learners, including students with IEPs for learning disabilities and English Language Learners (ELL). Strengths include strong collaborative skills in pairs. Learning needs include assistance with vocabulary and structured paragraph drafting.

Collaboration with Students on Technology Tools
Students currently use Chromebooks for research and digital journals. A survey conducted with the Cooperating Teacher reveals students are proficient in basic navigation but interested in exploring Google Slides and Canva for more creative, visual storytelling.

Collaborate with Colleagues
I collaborated with my Cooperating Teacher to ensure the Character Suitcase project utilized a digital bank of images to support those with fine motor difficulties. One step for improvement is to analyze student usage data from the digital assessment to better tailor the next lesson's difficulty level.
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IWU Lesson Plan Template
Lesson 3: Unpacking the Soul: Symbolism and Character in Look Both Ways (Block 5)
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	Candidate: Emily Bruns
	Teacher: Townsend

	Grade Level: 6th Grade
	Content Area: English Language Arts

	IWU Course: EDUT 578
	Date: February 2026



	I.	Planning

	Standard
	· 6.RC.3 (E): Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the development of the theme, setting, or plot. 
· 6.RC.8 / 6.CC.5: Build and utilize knowledge of different types of evidence and reasoning. 

	Learning Objective
	When given the Character Suitcase (C) the 6th Grade Students (A) will be able to analyze character development and symbolism in Block 5 of Look Both Ways by Jason Reynolds, using evidence from the text to produce a 6-item Character Suitcase and an 8+ sentence analytical paragraph that explains how each chosen symbol reflects the character’s traits, experiences, and perspective (B) with 100% completion of the required rubric components. (D)

	Differentiation
	· Supportive (Process/Product): Provide sentence stems (e.g., "This ____ represents ____ because...") and allow 1:1 teacher/aide conferencing. 

· Advanced (Content/Process): Require at least one analytical sentence connecting an object to authorial choices (tone/structure) or a comparative analysis of two characters. 

	Resources
	· Look Both Ways (Block 5 excerpt) 
· Character Suitcase directions/handout 
· Digital Clip Art Bank
· Sticky Notes

	II.	Delivery & Assessment of the Lesson

	STEP A:

Anticipatory Set
	1. Activating Prior Knowledge 
In pairs, students share one sticky-note object and explain the connection to what they remember from Block 5. Teacher listens for accuracy and prompts students to cite a page or line.

2. Hook:
Project a simple open suitcase image. Ask: “If this character packed a suitcase, what one object would they bring? Why?” Students write one word and one short phrase on a sticky note for a shared board. Mentimeter	Comment by Emily Bruns: Students use Mentimeter (digital engagement tool) to type one word representing a character.

3. Statement of Learning Objective:
Share the learning objective aloud and display the rubric/scoring guide so students understand the expectation to identify what an object "stands for" beyond itself.


	STEP B:

Sequential Step-by-step Procedures
	1. Development:
Define a symbol as a person, place, object, or action that stands for something more than itself. Explain that objects reveal personality, relationships, and growth based on specific references to Block 5.

2. Modeling:
Choose the Block 5 main character and demonstrate picking one symbolic object (e.g., a notebook). Explain in 2–3 sentences how it connects to a specific line or event in the text. Show how to quote/paraphrase correctly while emphasizing concision. Digital Whiteboard	Comment by Emily Bruns: Teacher uses a digital whiteboard to demonstrate dragging a "notebook" image into the suitcase and typing a textual citation.
*Creating a digital environment that supports visual and textual learning simultaneously.

3. Questioning: 
· Level 2 (Understand): What event in Block 5 changed the character? 
· Level 4 (Analyze): Which object (real or metaphorical) best represents that change, and where in the text do you see evidence for this? 

· Checks for Understanding: Teacher circulates during brainstorming to spot-check if items are identified with 2–3 sentence explanations and cited textual references. 


	STEP C:

Student Practice
	Pairs collaborate with clear roles (Reader/Recorder) to brainstorm 6 items. They draft 3 sample item entries together, ensuring each includes the object name and an explanation referencing Block 5. Pairs then swap roles to complete the remaining 3 items. 
Technology: Students access a digital clip art bank or use Chromebooks to find images for their suitcase mockup. Canva	Comment by Emily Bruns: Students use Canva to design their suitcases. They must troubleshoot any layout or image-searching issues within their pairs.
*Students use a design process (Canva) to innovate and solve the "Character Suitcase" challenge.
Differentiation 	Comment by Emily Bruns: ELL and IEP students use digital "speech-to-text" and hyperlinked vocabulary banks.
*Personalizing learning experiences to accommodate differences in language and ability.
· Homework Assignment:
· Reading: Read Block 5 ("Call of Duty") and Block 6 ("Five Things Easier To Do Than Simeon’s and Kenzi’s Secret Handshake").
· Student Journal: Complete pages 10-13 of the Look Both Ways Student Journal.


	STEP D: 

Assessment
	Students individually finalize the Character Suitcase by placing images and writing a 2–3 sentence explanation for each of the 6 items. They must draft a final analytical paragraph (≥8 sentences) synthesizing the symbols to interpret the character's development. The assignment is graded out of 20 points based on symbol choice, explanation quality, paragraph structure, evidence, and presentation. Submission	Comment by Emily Bruns: Students submit their suitcase and paragraph via the Canvas. They use a digital checklist to ensure all 6 items and 8 sentences are present.
*Using digital tools to maximize active analysis of character growth.
*Teacher provides digital comments on the drafts to help students refine their reasoning before final submission.






Character Suitcase Analytical Rubric

Student Name: __________________________ Date: _______________ Score: ________ / 20

	Criteria
	Exemplary (4 pts)
	Proficient (3 pts)
	Developing (2 pts)
	Beginning (1 pt)

	Symbol Selection
	Includes 6 items that are clearly symbolic and deeply connected to the character’s journey in Block 5.
	Includes 6 items; most are symbolic, but 1-2 may be literal rather than deeply representational.
	Includes 4-5 items; some items lack a clear symbolic connection to the story.
	Includes 3 or fewer items; items are primarily literal or unrelated to the text.

	Textual Connection (Item Descriptions)
	Every item has 2–3 sentences of high-quality reasoning with specific evidence or page references.
	Most items have 2–3 sentences of reasoning; references to the text are present but general.
	Descriptions are brief (1 sentence) or lack specific links to events in Block 5.
	Descriptions are missing or do not explain why the item was chosen for the suitcase.

	Analytical Paragraph
	Paragraph is 8+ sentences; includes a strong topic sentence, logical flow, and a concluding summary.
	Paragraph is 6-7 sentences; follows a logical structure with a clear focus on the character.
	Paragraph is 4-5 sentences; lacks a clear structure or transitions between ideas.
	Paragraph is less than 4 sentences or does not provide an analysis of the character.

	Evidence & Reasoning
	Integrates 3+ direct quotes or specific paraphrases. Reasoning explains how symbols show character growth.
	Integrates 2 specific references. Reasoning explains the meaning of the symbols clearly.
	Includes 1 reference. Reasoning is superficial or primarily summarizes the plot.
	No direct evidence from Block 5 is used. Reasoning is missing or incorrect.

	Presentation & Creativity
	Suitcase layout is visually organized with 6 clear images/clipart; work is exceptionally neat.
	Suitcase layout includes images for all items; work is organized and readable.
	Some images are missing, or the layout is cluttered/difficult to follow.
	No images included work appears rushed or is difficult to read.
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